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Chapter I

Introduction

At the beginning of a school year, students meet several
new teachers. On the first day of class, most students don't know
what amount of knowledge they'll leave with at the end of the year
from that class. Students don't know which teachers will be most
effective,nor may they know why they were effective. Some believe
the more experienced teachers are more effective and others
believe success of students is connected with how hard a student
is willing to work. One key area that affects all learning
atmospheres, but is sometimes overlooked, is personality.
The importance of personality factors in determining
success in school and work is widely recognized (Richter, 1971).
According to Richter, students with positive personality traits,
such as responsibility, cooperativeness, and enthusiasm, have
higher grade point averages than students who were irresponsible,
uncooperative, and unenthusiastic. Richter's research found that
there is a strong and highly significant relationship between
personality and academic performance. Richter argues that student
achievement is directly correlated with a student's personal
characteristics (Richter, 1971). In connection with Richter's
views,teachers affect students in many ways and on many different
levels as they orchestrate and manage the complex and
multidimensional activities that form the basis for students'
acquisition of the academic and social goals of education
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(Berliner, 1990).

According to Deighton (1971), the teachers'

behaviors have greater affects on student achievement than the
student's personality alone.

Problem Statement

In education, administrators and teachers search
continuously for more effective ways to educate students. Because
schools are mandated to give the state proficiency exam and are
also rated on student performance of the proficiency test, schools
hope for high proficiency scores.

Teachers use various methods in

teaching the required material, such as concept formation, concept
attainment,and direct instruction (Lasley and Matczynski, 1997).
Teachers using these various styles may or may not be successful
(Lasley and Matczynski,

1997). Achieving greater knowledge in our

schools involves several factors including the variable of who the
teacher is.

According to a study done by Wendel, Kilgore, and

Spurzem (1991),information on personality types might be helpful
in selecting educators. When hiring teachers, administrators know
a teacher's personality can enhance learning, but with all the
different personality types, which type is most effective in
fostering student achievement?
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Purpose of Study

The purpose of this study is to analyze the
difference between two personality types, extroverts and
introverts and to determine what affect those types have on the
students'

scores of the 7th grade Otis Lennon School Ability

Test. By knowing the teacher's personality type and what specific
traits increase student achievement, educators may foster these
behaviors within the classroom in order to increase student
achievement.

Limitations

There are four limitations of this study. The first
limitation is the sample size. The test was given to 102 seventh
graders and the personality test was given to five teachers. With
a limited number of subjects, the results are difficult to
generalize. By using a higher number of subjects, it decreases the
possibility of making a generalization from one small specific set
of information.
Another limitation is the lack of diversity between
students and staff. The percentage of whites in this study are
over 90%. Without the use of several diverse groups, this study's
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results are limited in terms of generalizability. It doesn't
account for the general characteristics of the American student
and teacher population.
A third concern is the limitation of personality
types. There are sixteen personality types involving the different
combinations of extroverstion, introversion, sensing, intuition,
thinking, feeling, judging, and perceiving. Only two of these
major types were focused on in this study, introversion and
extroversion.
The last limitation focuses on the different times
the two tests, the Myers-Briggs and the Otis-Lennon were
administered. The Otis-Lennon test was taken by 102 seventh
graders in the early spring of 1997. On the other hand, the MyersBriggs was given in the early spring of 1998. Because people can
and do go through personality changes for different reasons, such
as experiencing traumatic events or depressions, the teachers'
types may be different than when they taught one year ago. It
would be difficult to assess personality changes of the subjects
from 1997-1998, which may hinder the results.

Definition of Terms

Extroverts- People who are oriented to the outer world,
people and things, active, and scan the environment for
stimulation (Lawrence,

1993).

focus on
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Introverts-

People who are oriented to the inner world, focus on

ideas, concepts, and inner impressions; reflective, consider
deeply before acting, and find stimulation inwardly (Lawrence,
1993).

Myers-Briggs Type Indicator (MBTI)- A test with four well- known
dichotomous personality dimensions (i.e,,Extroversion vs.
Introversion, Intuition vs. Sensing, Thinking vs.Feeling, and
Perception vs. Judging) is used to describe personality
characteristics (Kennedy and Sears, 1997). The indicator reports a
person's type by four letters in association with preferences
given in the test answers (Lawrence, 1993).

Otis-Lennon School Ability Test (OLSAT)- A standard test given to
fifth though eighth graders. The tested subject areas are reading,
which is split into two parts- vocabulary (30 points) and reading
comprehension (55 points). Math is also split into two areasproblem solving(54 points) and procedures (24 points). The
Language area is broken into three areas, prewriting (15 points),
composing (15 points), and editing (24 points). The students are
also tested in the areas of science (40 points)
(40 points)

, social studies

, research skills (42 points), and thinking skills

(103 points).

Personality type- A person's deep mental habits that form
patterns. The types are extrovert, introvert, sensing, intuition,
perceiving, judging thinking and, feeling (Lawrence, 1993.)
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CHAPTER II

Review of Literature

Rosenthal and Jacobson (1996) conducted a study to determine if teacher
expectations positively or negatively influenced student learning. The researchers
also examined the perceptions or teachers’ behaviors and the effects of these
perceptions on their own performance expectations (Berliner, 1997).

Weinstein

discovered that the teachers’ behaviors and expectations have implications for
students' own performance expectations (Weinstein, 1989). The procedures and
measurements of the studies weren’t stated, but the results were. The research also
indicated that inconsistent and differential treatment of high and low students affects
the achievement of all students. Teachers’ emotional responses affect students’ selfperceptions (Berliner ,1997). Researchers were able to conclude that teachers who
avoid criticism and give praise freely tend to diminish student achievement.

Teachers

need to use good judgment when interacting with students (Berliner 1997). With
relevance to this study, some teachers are characterized as either being too harsh or
as not being harsh enough. Such behaviors can affect student achievement in a
negative manner. Certain teacher personality characteristics affect student
achievement.
Numerous members of new people flood the teaching world each year, it's
evident the teaching field gains different personality types as well. According to
Lawrence (1993), there are certain personality types that are drawn to teaching. The
best estimate of the general population is that extroverts outnumber introverts in a
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proportion of three or two to one (Lawrence, 1993).

The Center of Applications for

Psychological Type in Gainesville, Florida conducted research to find out if introverts
or extroverts were more attracted to the teaching world. Their study indicated that
there are an equal number of introverts and extroverts in the teaching profession
(Lawrence, 1993).

By looking at the general population's numbers of introverts and

extroverts, and by knowing there are an even number of each type in teaching, it’s
evident that introverts, as well as extroverts, are drawn to educational occupations.
Two studies completed by Blumenfeld, Rosenshine, and Furst (1996) and
Gordon (1997) studied the specific personality traits that were most effective for
student success. One study found that four factors that characterized the practice of
teachers in the class where there was higher comprehension-opportunities to learn,
feedback, support, and evaluation (Deighton ,1996). Also, Rosenshine and Furst
found that teacher characteristics such as clarity .variability, enthusiasm, a business
like sense, criticizing, and indirectness, increase motivation and enhance learning
(Deighton ,1996). Results concluded that there is a relationship between teacher traits
and student comprehension. Gordon used direct observation of high school
sophomores and watched student-teacher interactions, the teacher's actions, and
student grades. Gordon found that some teacher behaviors enabled students to
become more interested in the class material. Teachers who adolescents perceived
as successful socially seemed to experience less difficulty capturing student interest
(Gordon ,1997). Warmth, professionalism,sensitivity, and empathy for students were
teacher traits bearing a higher student achievement rate (Gordon, 1997).

In

connection with Rosenshines conclusions, Gordon believes there’s a direct
correlation between student achievement and teacher personality.

According to

Gordon’s article, teacher warmth and sensitivity foster student success.
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Cooper and Miller (1991) conducted a study using 119 volunteers from a
business college in a private Midwestern university.

Of the 119, 113 of the subjects

were college students who had one to four business courses with separate faculty
members.

The college student sample consisted of 34 sophomores, 33 juniors, and

46 seniors; most were between the ages of 19 and 22. The remaining 16 subjects
were the faculty members teaching the courses (Cooper and Miller, 1991). All
participants took the Myers-Briggs Type Inventory (Form G ) , and the students
completed a questionnaire regarding the business courses taken. T he results showed
that 26% of the students were introverts and 39% were extroverts. Also 48% of the staff
members were introverts and 16% were extroverts. The results of the analysis
revealed that the level of congruence between learning style and teaching style was
significantly related to student course evaluations and to student evaluations of the
instructor, but weren’t related to final grades. The tests do support the importance of
MBTI learning style-teaching style congruence as a potential intervening construct in
the learning process.

The study also showed that the upperclassman weren’t as

“hampered” by the teaching style as the underclassman were. As a consequence, it
may be that teacher personality types make more of a difference for young students
than for old ones.
In one study conducted at Eastern Oregon State University, observations were
made of teachers, staff, and 18 multiage students from Ackerman Laboratory School
(1996). The researchers wanted to examine teachers’ motivations for engaging in a
negotiated, integrating curriculum, learners’ benefits, and how “caring" breeds
achievement. The teachers had the students help plan the curriculum and gather the
necessary information to be studied.

Eastern Oregon Sate College gave the students

the responsibility of learning through recreating expeditions of Sir John Franklin.
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Teachers and pupils were both observed during these recreations. Researchers
found that teachers don’t simply transmit information to learners: they take on the goal
of facilitating students’ construction of their own knowledge (Davenport ,1996). They
also found that a curriculum in which students converse, pursue questions, and assist
one another fosters the development of a strong community. Researchers believe the
teachers need to generate the excitement to get students interested in the curriculum
(Davenport ,1996). A strong message of caring communicated to a student enhances
student learning. A caring, outgoing teacher will communicate these needs to a
student. According to the researchers, a caring teacher may foster a higher student
achievement rate because the motivation to learn is increasing (Davenport, 1996).
Flood, Jensen, Lapp, and Squire (1991) wanted to examine the social,
motivational, and emotional context within learning. They compiled their ideas,
beliefs, study results, and psychological tests. The material states that psychological
studies were given but weren't specific about what test and for whom the tests were
given. But in their results, they found that motivating teachers increased students’
willingness to achieve tasks. They also noted students did better with teachers that
were concerned with competence, not an absolute performance level (Flood et al.,
1991). This article does indicate that energetic and motivational teachers increase
effort and thus increase learning (Flood et al., 1991).
Lawrence and DeNovellis (1974) reported observations of students and
teachers in a Florida classroom. The subjects included were 76 middle school
teachers and two elementary teachers from four Florida counties. The teachers took
the MBTI and were also observed interacting with students. Lawrence found that
extroverted teachers had a more “student-centered" classroom, and introverted
teachers had a more “teacher-centered” or "idea -centered" classroom.

On the

10
contrary to the typical extrovert characteristics, researchers found teachers “stood
closer” to the students, touched them more often, and assigned more group projects
than introvert teachers. Lawrence also found that introverts seemed more concerned
with exploring many ideas and clarifying concepts (McCaulley and Natter 1996).
both teacher types, learning occurred.

With

Lawrence and DeNoveliis found that different

types have different effects on students. They also believe that having different
personality types within schools helps blend with the various personality types of
students.

Lawrence (1996) also found that extroverted teachers are more likely to

give their students choices about what and how they’ll learn and engaged them in
school projects. Extrovert teachers are “attuned” to the students’ changes and
activities within the class (Lawrence ,1996). On the other hand, introverts structured
classrooms have materials chosen by the teacher and tend to center the control in
themselves (Lawrence, 1996).
In 1978, Lawrence, Keirsey, and Bates believed that most teachers had the
personality type of E-N-F-J (Extroversion- Intuition-Feeling- Judging).

Later, in 1991,

Hinton and Stockburger found that extroverts were still attracted to or were currently
practicing in the teaching field (Sears and Kennedy, 1997).
administered the MBTI to 122 preservice teachers.

Hinton and Stockburger

From their results, they found that

the most common personality type among teachers was E-S-F-J. (ExtroversionSensing-Feeling-Judging)

Once again, they found that extroverts were drawn to the

educational field. They also found that E-S-F-J was also the most common type
among elementary school teachers (Sears and Kennedy ,1997). They weren't able to
identify the typical personality of secondary teachers.
In contrast with Hinton and Stockburger’s findings, Meisgeier and Richardson
(1996) found different personality types interested in an educational career. They
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were interested in finding if effective teachers have certain personality or temperament
attributes that predict future teaching success. They used 92 potential teachers and an
unmentioned number of traditionally trained teachers. The MBTI was given to both
groups and a questionnaire was given to the interns to obtain information regarding
reasons for enrolling in the education program. Demographic information to identify
percentages for gender, age, and education levels were gathered. Through this
information, researchers found that teachers with the following characteristics aided
student success: warm, empathy, flexibility,outgoingness, sense of humor, fairness, the
ability to relate well to people, and a democratic, rather than an autocratic style of
teaching (Meisgeier and Richardson (1996). They also concluded that more of the
interns were introverts, rather than extroverts. Most interns also were characterized as
being the feeling type. In general, they reported a significantly greater preference for
introversion (Meisgeier and Richardson ,1996).
According to Fairhurst (1995), slightly more than half of elementary teachers
prefer extraversion and slightly more than half prefer introversion at the college level.
In Fairhurst's study, extraverts often tended to extend themselves to ensure that a
student understood the material (Fairhurst, 1995). It was also noted that extraverted
teachers are best at helping students use values and tradition their relationships to
create and maintain social harmony (Fairhurst, 1995).

Summary

In conclusion, the research seems to suggest that both introverts and extraverts
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can help students achieve. Extraverts tend to help students gain understanding
through various cooperative learning activities, while introverts focus on lecture and
individual work. Since students also have different personality types, it appears that
different students may learn best from teachers who have different personality types . I
believe most students like a classroom that includes several different types of
activities including cooperative learning, and that includes a teacher who is outgoing .
Those characteristics are found in extravert teachers.
According to Lawrence (1993),

over half of the elementary teachers are

extraverts and over half the college teachers are introverts. This would tend to suggest
that younger students may achieve better from extravert teachers, and older students
achieve better with introvert teachers.
The research also suggests that most teachers regardless of their grade level
assignments, have the characteristic of ” feeling”. Teachers need to have a genuine
warmth for students, regardless if they are categorized as being introverts or
extraverts.
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Chapter III

Statement of Purpose

According to Lawrence (1993), the personality of a person not only
determines what career choices he or she will make, but it also determines the
effectiveness of the person on the job. Lawrence believes teachers’ behavior patterns
affects the outcome of student comprehension. The purpose of this study is to see if
there is a difference between the effects of introvert and extravert teacher types on
seventh grade students’ achievement scores on the Otis-Lennon School Ability Test.

Sample

Two subject groups will be used for this study. The first group consists of
102 seventh grade students from a small, suburban school. The middle school where
the seventh graders attend educates nearly 500 students ranging from grades five
through eight. About sixty percent are male and forty percent are female.
Approximately 98% of the seventh graders are Caucasian. The median income for the
community is $24, 758.00 a year (EMIS 1997). The district’s total expenditure per
pupil is $5,498.00 a year (EMIS 1997). According to the school’s guidance counselor,
seventy-five subjects are from married homes, twenty-eight from divorced homes, and
six are from foster homes or were orphaned and/or adopted.
The second subject group to be used is the seventh grade staff of the
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same small suburban school. There are six Caucasian teachers. The teachers each
teach a different core subject area. The areas are math, language, history, science,
reading, and health. The teaching experiences of these subjects range from four to
thirty years. Two of the teachers have five years or less experience in reading,
language, and math. One teacher has fifteen years in math, one has sixteen years
experience in science, and two have over twenty years experience in history and math
respectively. The district’s average teacher salary is $41,831.00 (EMIS 1997). Three
of the teachers are men and three are women. Also, all the teachers in this study are
married; 50% of them live in the same community they teach in.

Procedure

To test if there is a correlation between introvert and extravert teacher
types and student achievement, two procedures will be used. First, the teachers will
be given the Myers-Briggs Type Indicator Test. According to teachers’ responses, the
test will identify if each teacher is an introvert or an extravert. Next, a correlational
study will be conducted to show the teacher types and the connection with the
students’ achievement on the OLSAT. The OLSAT is divided into subject areas and
the scores are calculated through percents and a stanine. The tests also give the
mean raw score, scaled score, at or above the 50th percentile, achievement
comparison stanine, and a comparison percent. The students’ scores will be
categorized in a high, medium, or low stanine percent. It will be noted how far the
students are above or below the mean. Next, the introverted teachers' subject areas
will be correlated with the students’ high, medium, or low scores. The same will be
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done for the extraverted teachers. The researcher will then see if there is a direct
correlation between introvert and extravert teachers and student achievement.

Null Hypothesis

There is no relationship between the seventh grade student achievement
scores on the Otis-Lennon School Ability Test and the introvert and extravert teacher
personality types.
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Chapter IV

Purpose

As stated earlier, the purpose of this study involves teacher personality
type and student achievement. According to Lawrence (1993), the personality of a
person not only determines what career choices he or she will make, but it also
determines the effectiveness of the person on the job.

Lawrence believes teachers’

behavior patterns affect the outcome of student comprehension. The purpose of this
study was to see if there was a difference between the effects of introvert and extravert
teacher types and seventh grade students’ achievement scores on the Otis Lennon
School Ability Test.

Data Collection

The data for this study were collected through several steps. First, seven
seventh grade teachers were given the Myers-Briggs Type Indicator.

Each teacher

given the MBTI teaches a subject tested on the Otis Lennon School Ability Test. The
teachers answered 126 questions on the MBTI which focused on identifying each
teacher’s personality type. The MBTI answers enabled the researcher to assess the
teacher’s personality type. After answering all questions, the MBTI Form G sheet was
used to indicate each teacher’s personality type. The introvert/extravert key of the
MBTI was placed over each answer. Out of the 126 questions, nineteen were used to
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determine if a person was an extravert. Some of the nineteen questions were worth
two points and others were worth one. A person can have up to 26 points to be a
strongly extraverted person. The same concept was used for introverts. The only
difference was that the introvert can have a maximum of 28 points. If the extravert
number is larger, the person is identified as and extravert and vice-versa. ( i.e. if the
introvert score is larger...) The difference between the extravert and introvert scores
were used to determine if a person was a strong, moderate, or low introvert or
extravert.
Next, the seventh grade students were given the Otis Lennon School Ability
Test. These 102 students were given several subject area tests. The reading test
consisted of reading comprehension and vocabulary. The math test consisted of
concept problem solving and procedures. The language test consisted of prewriting,
composing, and editing. The science and social studies tests consisted of 40-45 core
subject questions. The students’ mean raw scores, percentages, stanines, and grade
equivalents were then calculated.

The stanine scores are given by the OLSAT

administrators as follows:

LOW
1-2-3

AVERAGE
4-5-6

HIGH
7-8-9

The grade equivalent score showed at what grade level the students were at in each
subject. The students' grade equivalents scores could run from first grade through
post secondary.
The researcher focused on correlating the students’ subject area scores with
each teacher's personality type. For example, if a student’s grade equivalent for math
was 10.5, the researcher checked to see if the math teacher was an introvert or
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extravert.

The same procedure was used for all subject and score type areas

TABLE 1
IN TR O V ER T/EX TR A V ER T

TEACHER

M BTI

RESU LTS

course(s) taught

# of teachers
Extraverts

4

Reading, Science,
Language, Social Studies

Introverts

3

Math and Social Studies

Table 1 shows the introvert and extravert preference types of the seven
teachers used in this study. Four of the seven teachers showed a preference for
extraversion, while three out of seven were identified as introverts.

TABLE 2
MBTI C O M P L E T E

Type

# of teachers

TEACHER

TYPE

SURVEY

Subject(s) taught

ESTJ

1

Reading

ISFJ

3

Math and Social Studies

ESFJ

2

Language, Reading, and
Social Studies

ENFP

1

Science
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Table 2 shows the complete personality assessment of all teacher used in this
study. This table shows a common personality trait among the teachers. All teachers
showed a preference for the sensing type

TABLE 3
S U B JE C T AREA

DATA

FRO M

O LSAT

Subject

Mean Raw
Score

% NCE

Stamne

Grade Equivalent

Math

52.1/78

73/100

6

11.0/PS

Social Studies

27.9/40

66/100

6

10.7/PS

Science

27.8/40

61/100

6

9.8/PS

Reading

60.8/85

60/100

6

9.4/PS

Language

35.4/54

55/100

5

9.3/PS

Table 3 shows the data from the seventh grade standard test (OLSAT). From the
information in this table, the math area had the highest average percent (73%), and
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the highest grade equivalent (11.0) as well.

Social Studies also had high raw scores

and had a grade equivalent average of 10.7. Science, Reading, and Language all
had above a 50% average and above a 9th grade equivalent.

An analysis of tables 1, 2, and 3 reveals that there is no correlation between
teacher introvert and extravert personality and student achievement. The math
teacher had the highest results and an introverted personality. The social studies
teachers have two different personality types, yet both had positive OLSAT scores.
The social studies, science, and language areas are taught by extraverts and all three
subjects had varying results. Because there is consistent patterns in the relationship
between the teacher personality and student achievement, the hypothesis was not
formally tested using more sophisticated statistical texts. The small number of teacher
subjects also made it impossible to statistically test a relationship.

Discussion

In researching this area, Rosenthal and Jacobson (1996) found that
certain teacher characteristics and personality types do influence student
achievement. It is important to remember that the teacher’s personality isn’t the only
factor involved influencing the learning process. It is imperative to understand that
several factors influence a student’s academic rewards one of which includes teacher
personality. According to Gordon (1997), teachers viewed as warm, sensitive, and
professional seem to capture student interest. When a student becomes interested in
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the content material, the learning process has already begun. With the focus in this
study on introverts and extraverts, the researcher found students can succeed with
both types of teachers. According to these results, both types had over 2/3 of their
students passing with above a “C" average. Sears and Kennedy (1997) found that
extraverts were drawn to the teaching field and that most elementary teachers had an
extravert preference. On the other hand, Meisgeier and Richardson (1996) found that
most new teachers coming into the teaching field had an introversion preference.
Both personality types can succeed and fail as classroom leaders. The
research doesn’t show a strong significance in the differences in student academic
achievement that is fostered by the two personality types, although the sensing
personality type seems to be the most favorable by students and among teachers in
general. In this study, all the teachers had the sensing characteristic, and all the
teachers had above a 9th grade equivalency score. The equivalency score showed
that all seventh grade students tested, scored at a ninth grade ability level in the
different subject areas of the teachers. Throughout the literature, several studies
reinforced the idea of the success of having a warm, sensitive teacher (Lawrence,
1993).
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Chapter V

Summary

Today’s students face many problems in the academic world. Students
are continuously challenged in and out of the classroom by several factors. For
example, some students' home lives make it difficult for them to concentrate on
education and learn. Other students face the discouragement of having learning
disabilities which increase their chances of failure within the classroom. The goal of
educators is to engage students in an active learning process and to enhance student
achievement. Many also believe a student’s attitude affects his/her success. Not only
is the student’s personality important, but the teacher’s personality also increases the
chance of student success. The purpose of this study was to analyze the difference
between two personality types, extraverts and introverts, and to determine what effect
each type has on the students' scores on the 7th grade Otis Lennon School Ability
Test.
The null hypothesis stated that there would be no significant difference
between the achievement levels of seventh grade students on the Otis Lennon School
Ability Test and the personality type of the teachers. To test this hypothesis, a selected
set of teachers was administered the Myers-Briggs Type Indicator. Their test
assessments were used to show which teachers had an introvert or extravert type
personality. The students of these teachers were given the OLSAT test, which covers
each of the teacher’s subject areas. The scores of the students and teachers’
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personality type were then compared. No apparent difference existed between the
student scores and teacher personality type. Formal statistical tests could not be
conducted because the sample size of teachers was too small.

Conclusions

The research suggests that the teacher personality type of introvert and
extravert does not directly affect student achievement. Some students scored a
stanine of “8” in a content area which was taught by an extravert. Other students had
a stanine of “5”, but the content area was also taught by an extravert. It seems that
whether or not the course is taught by someone who wants or needs to be around
people (extravert) is irrelevant to student achievement. The same is also true for those
people who represent the introvert type. Student achievement may come from
various factors unrelated to teacher personality type.

For instance, the student may

have inherent ability; therefore; his/her test scores are higher. The students may
achieve in classes because of various instructional techniques used by the instructor,
regardless of whether the teacher is an introvert or extravert.

Having different models

of learning enables all types of learners to achieve academic success. There are also
other different facets in the world of learning which enable students to learn.
Although students do learn in different ways, teacher personality isn't
completely eliminated as a learning variable. Teacher personality is crucial to student
success. According to Lawrence (1993), most teachers possess the personality type
of sensing. In this researcher’s study, 100% of the teacher subjects were sensing. In
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general, sensitive types outnumber intuitive types by three to one (McCauliey and
Natter, 1986). The research found that instructors need to be able to understand a
situation and react to it accordingly. Sensing types have a preference for perceiving
immediate, real solid facts of experience. Students appeal to the sensing type of
teacher rather than if the teacher is an introvert or extravert. Students tend to need the
sense of warmth within the sensing teacher in order to increase academic success.
The research also suggests that some extravert teachers are more favored by
students (Deighton, 1971). The idea of having an outgoing and people- oriented
teacher appeals to some students’ learning styles. On the other hand, some students
feel the introverted teacher is more direct and “professional” and that appeals to them.
A student’s personality plays an important role in how he/she perceives a teacher’s
personality type as well. Student personality type may favor a particular teacher
personality type.
Unfortunately, this research suggests that there is no real correlation between
the introvert and extravert instructor and student achievement. This is not to suggest
that students may not achieve more from an introvert than extravert or vice versa.
Instead, each student learns in several different ways. The personality type of the
teacher is only one facet of the educational realm. A teacher may be caring,
motivated, and intelligent, but the student’s background and ability are equally
important. Possibly, the researcher could see a greater importance in the role of the
teacher’s personality if more subjects had been used. Using this data, it’s evident that
there’s no apparent relationship between student achievement scores and teacher
personality.
implications
The results of this researcher’s study suggest that administrators should take an
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applicant’s personality type into consideration when employing, but not because it
may influence student achievement. According to Lawrence (1993), sensitive types
are drawn to teaching and appeal to students, and administrators may use this
knowledge when screening applicants. Understanding that most extraverts are
elementary or intermediate teachers, while most secondary and post secondary
teachers are introverts, may aid in understanding at what level each personality type
should be placed. The researcher aiso has found the need for more awareness as it
relates to teacher personality characteristics. Little research has been done on
teacher personality types. Researchers and educators need to better understand the
effects of teacher personality on student achievement. In this researcher's study, a
correlation wasn’t found between introverts ana extraverts and achievement, due to
the small sample used within the study.

Future Research

Research needs to be conducted to see which student personality type
works best with which teacher personality type. For example, would an extravert
student work better with an introvert teacher? Studying both teacher and student
personality in the future may break new ground for student academic achievement.
Also in future research, studies could be done to find which teacher types work best in
which school subject areas. With this knowledge, we could develop a better
classroom environment for student success.
With the limited number of studies done in this area, educators lack key
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knowledge which could be the key to a better educational system. One important study
would be to collect a large enough sample of teachers and then assess whether their
personality types are related to student performance on the various state-mandated
exams.

27
B ib lio g ra p h y

Berliner, D.C. & Calfee, R.C.(1996). Handbook of Educational
Psychology. New York. Simon, Schuster, & Macmillan.

Cooper, S.E. and Miller. J.A. ((1991 / Autumn). MBTI learning
style-teaching style discongruencies. Educational and
Psychological Measurement.Vol. 51 pp. 699-706.

Davenport, M.R.(1996 -December / 1996- January).Integrating
curriculum. The Reading Teacher Vol. 50, pp. 352-353.

Deighton, L.C. (1971). Encyclopedia of Education. New York.
Macmillan & Free Press.

Education Management Information System,

(1997).

Fairhurst, A.M. and Fairhurst, L.L. (1995). Effective
Teaching Effective Learning. Palo Alto, C a . ,Davies-Black
Pub.

Flood, J., Jensen, J.M., Lapp, D.,Squire, J. (1991).
Handbook on Teaching the English Language Arts.
York. Macmillan Pub.

New

Gordon, R.L.(1997 / April).How novice teachers can succeed
with adolescents.
Educational Leadership,
pp.57-58.

Kennedy, J.J. and Sears, S.J. (1997 / April). Myers-Briggs
personality profiles of prospective educators. Journal
of Educational Research. Vol 90. pp. 195-202.
Kilgore, A.M., Spurzem, C.W., and Wendel, F.C. (1991 /
December). Are administrators' personalities related to
their job skills? NASSP Bulletin Vol. 75, pp. 14-20.

Lasley, T.J. & Matczynski, T.J.(1997). Instructional Models:
Teaching in a Diverse Society. California. Wadsworth
Publishing Co.

28
Lawrence, G . (1996). People Types and Tiger Stripes.
Gainesville, Florida. Library of Congress Cataloging in
Publication Data.

McCaulley, M.H. and Natter F.L.
(1996). Psychological Type
Differences in Education. Gainesville, Florida. Center
for Applications of Psychological Type Inc.

Meisgeier and Richardson. (1996/ Summer). Personality of ACP
characteristics teachers. Educational Forum. Vol. 6 0 .
pp. 351-360.

Richter, J. (1971 / November). The relationship between
teacher personality ratings and student academic
success.
Journal of Educational Research. Vol. 65, pp
127-131.

Webster, W.J.1988). Selecting effective teachers .
Journal of Educational Research. Vol. 4. , pp. k245-252

